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Section I:  Information About Student 


Alexis is an African American female who is fourteen years of age. She is  currently in the 8th grade and is a student who performs below grade level in both mathematics and reading, however she is the highest performing student in our instructional, self-contained resource room class. Even though she is the highest performing student in our class, her academic struggles as well as emotional concerns have resulted in her placement in this instructional, self-contained resource room during English, Read 180, and Math. In fact, it is only during exploratories (Leadership, Art, and Gym) and Science that Alexis enters the general education setting. Moreover, the decision to have her participate in the general education Science setting was a difficult one, yet many of the Individualized Education Plan team members felt that this would help her prepare for the rigor of high school. The logic was that she needs to get used to being around other people who are going to challenge her thoughts and push her socially and academically; it is a more real-life situation than she has been comforted by in our instructional, self-contained resource room for the past two years. 


Based on the observations made in the instructional, self-contained resource room setting, Alexis does struggle academically and is also known to frequently fabricate stories about herself. In fact, her stories tend to have enough detail that they appear to be true initially, however they eventually become unrealistic and her audience knows that she is falsifying her location and life situations. She has curtailed these behaviors to some degree with prompting from her teachers, but it continues to be apart of her imaginative repertoire. While it has not been encouraged that she falisfy stories about herself, these verbalized, imaginative stories have transferred to her creative writing skills. These creative writing skills have set her apart from her peers, disabled and non-disabled alike. Not only is she an incredibly gifted writer, but her classification as a student with a learning disability and an emotional impairment has also led her to gravitate towards pursuing her interest in writing poetry; an outlet for her many emotions and feelings, especially as they relate to the concept of love and being a teenage girl. It is her awareness of these emotions and feelings that she has a deep yearning to regularly express and writing has been the most feasible and meaningful outlet for her. This medium of expression allows her to make her insecurities known without being ostracized by her peers because she has chosen to share her works with others only on occasion. 


As one of her teachers, I have become privvy to her strengths and interests as a writer, but more specifically, as a poet. This understanding of her interests and strengths as a poet were illuminated at the beginning of February when the students were asked to complete an end-of-the-week reflection questionnaire. I adminstered this self-created questionnaire on Thursday, right before I left school for the rest of the week. One of the questions that was included on the questionnaire was “Would you rather be a pen pal with someone that you know or someone that you do not know?” Everyone especially Alexis excitedly wanted to be pen pals with individuals that they did not know. In fact, I received responses such as “Ms. Hamilton, I would LOVE to be pen pals with people who do not live in Illinois!” or “Can I write to a girl?” asked excitedly by a few of the 8th grade boys that are currently in her class. Alexis responded by saying “Ms. Hamilton, I want to write to anyone who has a lot to say and who will write back, especially someone who will give me advice about going to high school!!! I am so so so nervous, overwhelmed, and excited about going to high school. Do you think we could start writing to people tomorrow? Will you write to me too? I will write to you Ms. Hamilton, I promise!” This response immediately prompted me to find a journal that Alexis later titled “Teacher/Student Connection journal (everyone else stays out)” that we could use to write to each other on a daily basis. Having this journal and seeing her constant interest and attachment to it, made me fully aware that this was what she needed! She has not always been very proficient in returning her homework, however she NEVER missed a day on her journal responses. Not only has she never missed a day to respond, but one of her other teachers remarked that they “have never seen Alexis come alive, especially in her writings, and leave the delusions of her life behind as much as she does with you [Ms. Hamilton]!” This can be attributed largely to her passion and talent for writing. 


Seeing her interest and talents as a poet and as a women continue to grow and develop over the course of the semester prompted me to help her create a PowerPoint poetry book that highlights ten of her original seventy-five poems. The fact that Alexis is such an insecure, yet beautifully talented, kind and loving individual has made the process of creating her “Going Beyond the Cover” PowerPoint Poetry book a very meaningful experience. More specifically, she has grown as a writer, especialy as a poet, but also as a more confident women who she now views as more beautiful from the inside out due to the way she talks and carries herself at present! 
Section II:  PLANNING and ORGANIZING WRITING STRATEGIES

My goals for planning—what I wanted to accomplish


When planning and organizing for this teaching writing unit, there were a few expectations that I had for things that I wanted to accomplish. In particular, I had the expectation of providing Alexis with additional time to further her writing skills. This meant that I needed to make sure that I responded to her entries during lunch in both poetic and narrative forms that so that she could keep up with her writings on a daily basis. When responding to her writings, it was important that I gave her grammatical as well as content feedback. Her focal strength lies in her arrangement of words and thus I did not want her numerous grammatical mistakes to go untouched and hinder the real beauty of her words. Going hand in hand with the chance to further her writing skills is the fact that she has an outlet that she deems necessary and safe to express her everchanging feelings and emotions. She needs to write; she needs that mental and emotional release! In addition to her need to write, I also expect that we will delve into her interests as an aspiring poet. This will require that we plan and spend time looking at the works of other literary poets as well as lyricists. After satisfying all of the above expectations, my ultimate intention is that she gets to create her own book her with selected poems that have been revised and edited. In order to make the PowerPoint poetry book, it was important that we followed P-O-W-E-R in order to achieve our goal, a book with ten of Alexis’s revised poems.

Description of the lesson, including evidence of some of the planning strategies/goals attempted


When planning for this teaching writing unit with Alexis, my objectives were as follows: 

(1) To provide exposure to the poetic works of other accreditted writers.
(2) ** To allow Alexis the opportunity to have an outlet to share her feelings and emotions.
(3) To continue to encourage her to be a daily writer and reflecter. 

Based on those said objectives, the daily plans for the two months of our writing unit were going to look as follows: (1) Alexis bringing in her journal with her poem entries as well as narrative responses, (2) During my lunch period, I would read her entries and respond, and (3) At the end of the day, we would discuss both of our responses and I would encourage a specific direction on her response for the upcoming night. There were also seven days throughout the two months of our writing experience that I would provide Alexis with either a poem or lyrics to look over at home. (These poems and lyrics are included on our class website). We structured our teacher-student connection journal in this manner because it worked, I did not want to take away from her opportunity to engage in learning with her peers throughout the course of each day, and we had very little time to work on it together during the school day. In addition to the previously mentioned plans, it is important to know that as Alexis and I continued writing each day, we also followed the P-O-W-E-R strategy to help guide the production of her book, “Going Beyond the Cover”.

Reflection and Critique:  What were the strengths of my writing planning activities? Weaknesses? What would I do next time?


Based on the fact that the plans for this writing lesson include roughly two months time, there are some evident strengths as well as weaknesses that have surfaced. One strength of the planning of this teaching writing lesson was that Alexis and I had roughly two full months to further explore and develop her talents as a writer. Not only was she able to improve on her grammatical understanding, but her syntax and vocabulary usage improved as well. I believe this was due in large part to her daily writing practice, continuous feedback from her teachers (she allowed her other teachers to have restricted access to our journal), and her exposure to outside poets and lyricists. Her growth as a poet can also be attributed to the fact that she was incredibly passionate and motivated by the idea of having a “teacher-student connection journal” that would be written in on a daily basis. Outside of her growth as a writer, having this journal for daily use allowed her to showcase her feelings and emotions in a healthy way while at the same time growing and flourishing as a beautiful women. In fact, many of the teachers and staff who currently work with Alexis have made comments about her increased self-confidence and the fact that she has had more control of her outward emotions in these past few months. In addition to time, it was also helpful that the plans were very simple yet meaningful and consistent each day; Alexis knew what she had to do and she did it!


While there have been a number of displayed strengths that resulted from the planning, there were also some apparent weaknesses. One major weakness that existed during this writing lesson was the amount of time that was planned for each day. Even though we had roughly two months to engage in this journaling, there was not a lot of available time on each individual day to work one-on-one with Alexis. In fact, I would have to remark that while my mentor teacher is incredibly flexible and open to constant, new suggestions and had no problem with me working with Alexis one-on-one, I did not think it was appropriate to take Alexis away from the time that she needs to be learning with her peers. In addition to our struggle with time, I wish that I would have placed more emphasis on the importance of exploring and being exposed to the works of other writers, especially poets and lyricists. While there were seven days that we read and analyzed the works of other writers together, I wish I would have planned more as well as had more expectations for what I had hoped to get out of that element of this writing experience. This may have helped to further strengthen her grammatical and contextual writing skills. 


As a result of the strengths and weaknesses, the “next steps” of this teaching writing lesson include continuing to encourage Alexis to not stop writing.  I would like to continue to activate her interest in writing in our teacher-student connection journal, but it may also be a good idea to integrate technology as a means for having more available access to write back and forth. In other words, incorporating technology may allow us both to have more frequent access to the responses that are being submitted regularly. The fact that we both have a computer would make this a viable option. Along with not stopping our writing, it is important that Alexis continues to be exposed to other writers and also has a reasonable amount of time to engage in her writing practices. 

Section III:  DRAFTING AND EDITING/REVISING STRATEGIES

My goals for drafting, editing, and revising strategies—what I wanted to accomplish


For drafting, editing, and revising the goals include making sure that Alexis and I continue to write as much as we possibly can. As a result of all of our current writings, Alexis and I intend to choose a select few of her poems to edit and revise. More specifically, Alexis had seventy-five poems included in her teacher-student connection journal to choose from. As a result of all of those entries, I encouraged her to choose ten of those poems to place our focus on. My  ultimate goal for Alexis is to delve into the revision process and fix some of the major grammatical errors such as “allways” and “I’am” as well as review the content of her poems to make sure that they showcase what she is attempting to express. As a result of the revision process, I would like to aid Alexis in the creation of a short PowerPoint poetry book that she could design and print out to distribute to others; the many people who are interested in seeing her strengths and creative ideas as a poet. 

Description of the lesson, including evidence of some of the drafting, editing and revising strategies attempted


In the two month span of this writing unit, we engaged in the P-O-W-E-R strategy in order to aid in the process of creating our final PowerPoint poetry book. (Disclaimer: The planning section is included below and may be repetitious of previously mentioned facts. However, it remains in this section in order to keep consistency with the discussion of the entire strategy).

Planning

(Early February and into March)   

          Based on Alexis's talent for writing as well as her yearning for sharing her feelings, it has been concluded by both Alexis and myself that a student-teacher connection writing journal is going to be used/written in daily. This idea spawned from a individual reflection questionnaire that took place on Thursday in early February. One of the questions on the reflection questionnaire was “Would you rather be a pen pal with someone that you know or someone that you do not know?” Everyone except for Alexis excitedly wanted to be pen pals with individuals that they did not know. In fact, I received responses such as “Ms. Hamilton, I would LOVE to be pen pals with people who do not live in Illinois!” or “Can I write to a girl?” asked an 8th grade boy. Alexis responded by saying “Ms. Hamilton, I want to write to anyone who has a lot to say and who will write back, especially someone who will give me advice about going to high school!!! I am so so so nervous, overwhelmed, and excited about going to high school. Do you think we could start writing to people tomorrow? Will you write to me too? I will write to you Ms. Hamilton, I promise!” This was more then enough motivation for me to begin this additional journal with Alexis. Together, we choose a pretty-looking journal and agreed to write back and forth to each other in the journal as frequently as possible. 

(Early April)

          To date, Alexis currently has 75 poems in our teacher/student connection writing journal, we are planning to choose ten poems that we would like to have to create her own PowerPoint Poetry Book. The planning for this book required that Alexis and I review a number of different poets. In addition to becoming more exposed to different poets, we also explored the poetry that exists based on the lyrics of many current pop music songs. After delving into these different types of poetry (i.e. classical, lyrical, etc...) she concluded that poetry is "an author's way of expressing their feelings. It seems as though each poem and song that we heard is centered around an idea, a feeling, an experience. Sometimes they rhyme, sometimes they do not but either way is fine!" This understanding of poetry will help us in the organizing phases of our PowerPoint Poetry Book.

Organizing


We began organizing the poems both before, during and after many of the journal submissions. We were able to begin organizing the first draft of our PowerPoint Poetry Book by reading the 75 poems together. After reading all of the poems together, Ms. Hamilton made comments on all 75 of those poems. The comments included questions, suggestions, and praises about each of the poems. (Note: The comments are included for each of the poems in the Poetry with Comments document included on the class website). Those comments helped us to organize the poetry into the writing submissions that Alexis would like to include in her Poetry book.

Writing


The writing in this student-teacher connection journal began in early february and has continued well into April. We have been consistently planning, organizing, continuously writing, as well as editing/revising the responses that have been included in this journal. As previously mentioned, Alexis included 75 of her poems in this journal along with a few narrative responses to my journal entries. Based on all of her writings, we concluded that it would be best if we chose ten of those poems to revise and edit. All of the editing and revisions that Alexis completed on her ten poems is clearly outlined in her PowerPoint Poetry Book. (Note: the link is included below in the editing/revising section of our class web page).

Revising and Editing


Based on the initial comments given as well as discussions and new poem drafts, Alexis and I were able to collaborate for a week to make the necessary edits and revisions to her poems. As a result of the efforts to edit and revise, we were able to create her Final PowerPoint Poetry Book titled “Going Beyong the Cover”. The process of providing comments, having individual discussions and working explicitly on new poem drafts took approximately two and a half weeks time.

Reflection and Critique:  What were the strengths of my drafting, editing, and revising writing activities? Weaknesses? What would I do next time?


There were a few strengths that were evident during the drafting, editing, and revising portion of this teaching writing lesson. Not only was Alexis writing numerous poetry entries daily; in fact there are 75 poems to date, but we were each able to independently edit and revise each one of her poems. After we each had the chance to review all of her poems, we were able to collaborate during Read 180 and lunch to see which poems would be best to choose for her book titled “Going Beyond the Cover”. The fact that we originally viewed, edited, and revised the poems independently can be accredited to the fact that we only had a limited amount of time during the school day to work on her writing, especially in this journal. Being able to edit and revise her poems independently first was extremely beneficial because it made our collaboration time more meaningful; we both had different things that we wanted to discuss with each other and our collaboration time allowed for that. Along with the different content-based concerns that we had, we were able to discuss and collaborate on our individual revisions gave us the chance to address some of the grammar. When reflecting on this portion of this teaching writing lesson it is evident that the strengths of continual daily writing, editing, and revision practice outweigh the weakness of slightly limited time and exposure to other writer’s works. However, when considering what should be done in the future it is clear to me that I should push for more time to spend on working one-on-one with students if that is an available option, more time to devote attention to the works of other writers, and more guided and explicit focus on the editing and revision’s process. In other words, we should have had focused more on certain elements such as the spelling of certain words, when to use or not use contractions, etc... While we did try to focus on two things, grammar and content, that was overwhelming at times due to how broad these two elements of writing are. 

Section IV:  TEACHING PRINCIPLES AND PRACTICES

My goals for teaching principles and practices—what I wanted to accomplish (e.g., making visible the invisible; modeling the language of good writer)


The goals for teaching the principles and practices of this writing experience were two-fold. My ultimate intention was to provide Alexis with a journal that we would keep for our own viewing discretion. This journal would give Alexis a healthy outlet for sharing her emotions, feelings, and talents. Due to Alexis’s said emotional disability, it is understood that she needs as many outlets as possible to release her emotions and feelings. For her, having the opportunity to write was not only going to provide her with a chance to showcase her writing talents, but the main purpose was to promote her self-confidence. This intention was accomplished and displayed after the completion of the hard copies of her ten poem book. Once they were printed and she completed her front and back cover designs, she enthusiastically requested to read a few of her completed poems to her classmates. She approached me and expressed that “I would like to read at least two of my poems to my classmates Ms. Hamilton. They have not had the chance to see or hear any of my works and I would really like them to because I am proud and excited to say that I wrote these (pointing to her book)”. It was at this moment that our class plans were to be delayed in order to accommodate Alexis and her desire to share her works. Alexis’s expression of interest was enough to validate the entire purpose of this journal writing experience!

Description of some of the teaching principles and practices that you attempted throughout all phases of the writing lessons and process (Planning, Organizing, Writing, Editing, Revising, and Publication)


Please refer to the website at this point to see the progression of 

P-O-W-E-R as it directly relates to Alexis’s creation of her ten poem PowerPoint Poetry book. 
www.205childlabor.weebly.com
Reflection and Critique:  What were the strengths of teaching principles and practices? What worked? What didn’t? Why? Weaknesses?  What would I do next time?


The strengths of the teaching principles and practices is that this student’s needs and interests are at the forefront of instruction. In regards to student needs and interests, it is important to understand that Alexis needs to have a regular outlet to share her feelings and emotions. It is exceptionally beneficial that Alexis enjoys writing; writing on a very consistent basis. In addition to the need to share her feelings and emotions and the fact that she enjoys writing often, it was helpful that she felt comfortable enough to write with Ms. Hamilton. Even with all the previously mentioned strengths, Alexis did only have select opportunities to showcase her work to others. In addition, there were other students that were not given the same opportunity to journal. However, I realized that it was not about equality, but moreso about equity; equity in Alexis’s case. With that said though, I would continue to allow Alexis to showcase/present her writing and give the other students the chance to further delve into their talents and interests and present the words that they are proud of to others if they so choose. 

Section V:  TEACHING TOOLS AND PRACTICES

My goals for teaching tools—what I wanted to create to support learners and learning (e.g., tools for teaching and students presenting their learning in multiple ways)


Based on all of Alexis’s efforts and hardwork, it was clear that the natural progression of her works would lead up to the creation of a poetry book. My intention was to encourage her to use the poems that she was writing on a daily basis to then revise and edit. After the necessary revisions and edits were complete, we would then work on making her a book with a reduced number of poems; the poems that she deemed most suitable to “publish”. This ultimately led us to create a PowerPoint Poetry book that houses ten of the poems that she deemed her best. This book referred to as “Going Beyond the Cover” provides her readers with just of a taste of her talents and an initial insight into her thoughts and feelings as a women! In order to create this PowerPoint Poetry book, we are going to need to have access to our teacher-student connection writing journal which will allow us to use her final draft of her poems to type into PowerPoint. While Alexis does not seem to struggle with the use of the writing journal, I predicted and accommodated for the difficulties that I believed that she would have with PowerPoint. As a result, it was going to be my goal to help her learn more about the program and begin to navigate and familiarize herself with all of its amenities. This required that I provided her with time and much assistance in typing and creating her book.

Description of the teaching tools used throughout all phases of the lessons or writing process


During the writing instruction that was completed with Alexis, there were a number of teaching tools that were incorporated. Of the many teaching tools that were used, pens, pencils, highlighters, our teacher-student connection journal, my laptop (specifically to ascertain the works of other writers, begin using PowerPoint, and to add to our class website), our creative thoughts, as well as our time and motivated/dedicated work ethic were of most importance. Each day we employed the use of our pens, pencils, highlighters, and our teacher-student connection journal. In addition to using these tools to write/ communicate, we also invested time in exploring the works of other poets and lyricists through specified websites through the use of my laptop. (Note: the works that we attained and analyzed were included in the Seven Days Document on Alexis’s writing webpage of our class website). We also used our class website as a hub for sharing Alexis’s final writing project; her ten revised poems that amount to her book titled “Going Beyond the Cover”. Without access to a computer, it would have taken us a lot longer to revise her numerous works. We would have also been unable to create her final product and showcase her works to others; parents, students, and administration alike. Outside of our physical tools, it was incredibly helpful that Alexis has such a creative mindset and strong passion for writing; these were two very invaluable tools!

Reflection and Critique:  What were the strengths of my teaching tools and practices?  What did I feel I did well?  What do I still need to work on?  What, if anything, would I do next time?  Was I effective as an apprentice into good writing strategies, thinking, and habits?  


When reflecting on this teaching writing lesson as well as the teaching tools and practices that were implemented, I am excited to announce that there were many strengths that were showcased over the course of the two months. In addition to encouraging and witnessing a lot of writing practice, there was also access to the use of technology which aided in the editing, revising, and showcasing of Alexis’s work. While our computer access was limited, I was still thankful that our internet access at school was reliable enough to allow us to use my laptop daily. Yet, in regards to technology, it was inconvenient that Alexis was unable to access the internet at home because much of Alexis’s work was included in word documents and on our class website in order to make it more readily available and easier to edit and revise. With that said however, we embraced what we had and were both impressed with the final product. In order to get to the point where our final product was complete, I had to cater to Alexis’s interests, keep up on our daily writings, complete a lot of the typing and webpage updates at home, and continuously encourage her to take time to plan, organize, write, edit, revise, and publish. While those were elements of the writing instruction and practice that went well, I think more explicit instruction could have been provided on editing, revising, and exposure to more poetic language. More specifically, providing more tools and resources to edit and revise as well as more poetic text to explore. Thus, in the future if I were to engage in a teaching writing unit of this nature I would make sure to provide more time for those necessary elements of writing instruction. 


